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Abstract 

Homeschooling is a form of education where parents are responsible for educating their 

children. With the increase in the rate of homeschooling, there exist several misconceptions 

about this topic, especially about its influence on homeschooled students. In this paper, I 

argue that homeschooling does not have a negative impact on students’ lives. I support my 

argument by assessing homeschooled students’ socialization, examining their academic 

performance, and investigating their adjustment to adulthood. I also consider alternative 

arguments that homeschooled students experience social isolation, lack independence, are 

susceptible to psychological issues, and are subjected to child abuse. Overall, in comparison 

to traditionally schooled students, homeschooled students are not at a disadvantage in the 

aspects investigated. I conclude by acknowledging the importance of dispelling the 

misconceptions about homeschooled students and by providing solutions that may ensure the 

wellbeing of homeschooled students and increase the effectiveness of homeschooling. 

Keywords: Homeschooling, socialization, academic performance, adjustment to 

adulthood, psychological problems 
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Homeschooling Does Not Negatively Influence Students’ Lives  

Homeschooling can be defined as an alternative method of education where parents 

teach their children in a non-school context (Neuman & Guterman, 2017). The practice of 

homeschooling is growing in popularity, as is seen by the increase in the number of 

homeschooled students in the United States in 2011, which was about five times the number 

in 1994, from 356,000 to 1.77 million (Ripperger-Suhler, 2016). Homeschooling is also 

present in other countries as the estimated number of homeschooled students is 75,000 in 

Russia, 80,000 in Canada, and 800 in Israel (de Beer et al., 2020; Neuman, 2019; Van Pelt, 

2004). Despite the increase in the practice of homeschooling, it is still a controversial topic in 

many aspects, such as its effect on homeschooled students.  

In this paper, I argue that homeschooling does not negatively influence the lives of 

students. I support my position on homeschooling with the following three arguments. First, I 

argue that homeschooling does not negatively impact children’s social development. Indeed, 

Medlin (2013) finds that parents focus on strengthening their homeschooled students’ 

socialization and finds that homeschooled students’ social skills surpass the standard level, 

which is the average of the social skills of 4000 traditionally schooled students. Second, I 

contend that homeschooling does not reduce students’ academic performance. Reviewing 14 

peer-reviewed studies on students’ academic performance, Ray (2017) reports that most 

studies indicate that homeschooled students’ academic performance is similar or better than 

traditionally schooled students. Finally, I argue that home-educated students can adjust to 

adulthood life. With regard to students’ college journey, Ray (2013) concludes that 

homeschooled students have a good or even better college experience compared to other 

students.  

I also consider alternative positions claiming that homeschooling negatively influences 

students. First, critics may argue that homeschooling results in the isolation of children from 

society (Evans, 2003). Second, homeschooling adversaries may suggest that parents do not 

work on nurturing their children’s independence (Reich, 2008). Third, some people may 
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postulate that homeschooled students experience psychological problems (Lebeda, 2007). 

Finally, opponents may argue that homeschooling could conceal child abuse (Bartholet, 

2020). While these positions have merit, I provide research-based evidence and scholarly 

points of view that potentially undermine these arguments. For example, the results of a study 

conducted by Chatham-Carpenter (1994) show that homeschooled students may not be 

socially isolated. Indeed, homeschooled students engage in various non-home-based activities 

and interact with people of diverse ages and backgrounds (de Carvalho & Skipper, 2019; 

Medlin, 1998; Medlin, 2000; Van Pelt, 2004).  

This paper is important because there exist several misconceptions about homeschooled 

students. Some of these misconceptions are discussed in this paper, such as homeschooled 

students are sheltered from the outside world and are isolated from society (Drenovsky & 

Cohen, 2012; Romanowski, 2006). It is important to dispel these misbeliefs to ensure that 

homeschooled students are treated equally to their peers. Consequently, acknowledging the 

benefits of diverse approaches to life may foster understanding within a community.  

Brief History of Homeschooling 

Homeschooling is not a new practice. Instead, in the United States, this practice existed 

in the colonial era, where parents would pass on their knowledge to their children (Drenovsky 

& Cohen, 2012; Gloeckner & Jones; 2013). During the twentieth century, institutional 

schooling evolved and spread as evidenced by the increase in the number of school days in an 

academic year from 144 to 178 (Gaither, 2008). Alongside the expansion of institutional 

schooling, homeschooling was prohibited in around half of the states of America (Moran, 

2011).  

In the 1950s, the practice of homeschooling was revived. The reintroduction of 

homeschooling was a result of the disapproval of parents towards institutional schooling. 

During the 1980s, the homeschooling movement rose in popularity as exhibited by the efforts 

of homeschooling advocates that aim at legalizing this practice (Moran, 2011). One of the 
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prominent actions is the establishment of Homeschool Legal Defense Association (HSLDA), 

which is an organization that supports homeschooling advocates in legalizing the practice of 

homeschooling. In addition, in Florida, proponents of homeschooling formed an organization 

managed by the election of a chairperson and 12 regional representatives. These efforts that 

were put forward to legitimize the practice of homeschooling were successful as 

homeschooling is now legal in all 50 states of America (Isenberg, 2007).  

Today, homeschooling is practiced in many countries. These countries include United 

States, South Africa, China, Russia, and Canada (de Beer et al. 2020; Van Pelt, 2004). In the 

United States, the number of homeschooled students is increasing rapidly. This rapid increase 

is illustrated by the rise in the estimated figures of homeschooling, which are 10,000 in 1980, 

850,000 in 1999, and 1.8 million in 2012 (Heuer & Donovan, 2017). The remarkable growth 

rate in the 1990s could be a result of the advancement of technologies and the development 

of the Internet, which has greatly facilitated the practice of homeschooling (Isenberg, 2007).  

Misconceptions About Homeschooled Students 

In this section, I address four misconceptions held about homeschooled students. First, 

some people may assume that homeschooled students are isolated from society. That is, they 

are confined to their homes with little interaction with the outside world. This assumption 

may be based on the belief that homeschooled students do not encounter many opportunities 

for socializing. Second, opponents of homeschooling may argue that homeschooled students 

are not independent. This misbelief may be the result of speculating that parents control their 

children. More specifically, homeschooling adversaries may postulate that homeschooled 

students do not make decisions for themselves, but they presume that students blindly abide 

by their parents’ doctrines. Third, some critics may suggest that homeschooled students are 

prone to experience psychological problems. Psychological problems could occur because of 

overprotective parents that shelter their children from the outside world. These problems 

could also arise because of the limited interaction of homeschooled students with other 

people. Finally, homeschooling adversaries may postulate that homeschooling increases the 
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risk of child abuse. The reason behind their claim may be that homeschooling covers up child 

maltreatment cases. In other words, child abuse cases in the context of homeschooling are not 

likely to be reported because of the lack of interaction with people. Although the discussed 

claims may be worthy of consideration, there exists research studies and scholarly views that 

may challenge these claims.  

Homeschooled Students Are in Isolation 

Opponents of homeschooling may argue that homeschooled students are isolated from 

society. For instance, Evans (2003) claims that homeschooling causes isolation while 

traditional schools provide an environment that offers opportunities to socialize. As such, the 

author suggests that homeschooled students lack interaction with people because they are not 

traditionally schooled. In agreement with Evans, Tilak (2012) argues that socialization 

requires peer contact, which is automatically present in schools. As a result, Tilak speculates 

that homeschooling cannot effectively account for peer contact. Overall, both studies suggest 

that homeschooling results in isolation since students are not exposed to socialization 

experiences that are spontaneously present in schools. 

 In response to the argument that homeschooling leads to social isolation, research 

indicates that homeschooled students are not isolated. For instance, Murphy (2014) concludes 

that almost no study reveals that homeschooled students are in isolation. Indeed, the results of 

a survey conducted by Chatham-Carpenter (1994) demonstrate that homeschooled students 

are not in danger of experiencing isolation. Chatham-Carpenter formed this conclusion after 

finding no significant difference between the number of contacts of homeschooled and public 

schooled students. The survey finds that homeschooled students contact an average of 49 

people. By contrast, public schooled students communicate with 56 people. Such findings 

illustrate that homeschooled students are not in isolation.  

In contrast with the notion that socialization requires elements found in institutional 

education, it could be argued that socialization is not limited to a school environment. For 

instance, Romanowski (2006) suggests that there are various extracurricular activities and 
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opportunities outside the home for students to socialize. Van Pelt (2004) corroborates with 

Romanowski through a survey conducted on around 1,600 Canadian homeschooled students, 

which reveals that these students regularly participate in various extracurricular activities. In 

agreement with Romanowski and Van Pelt, Medlin (2000) finds that homeschooled students 

participate in activities, such as volunteering opportunities, scouting, and sports clubs. In fact, 

the author explains that the reason behind the involvement of homeschooled students in a 

wide range of activities may be because they do not spend much time watching television. 

The author refers to a study conducted by Runder (1999) comparing the number of hours 

consumed by homeschooled and traditionally schooled students on television. Rudner reports 

that homeschooled students spend much less time on television compared to other children of 

the same age. Overall, it appears that homeschooled students participate in activities, which 

can make up for the absence of exposure to socialization in traditional schools. As such, these 

findings demonstrate that homeschooled students interact with people outside the home, 

indicating that they are not isolated. 

Regarding the notion that peer contact is an essential element in socialization, Nelsen 

(1998) suggests that peer contact could limit the number of relationships a child may have. 

Nelsen acknowledges that homeschooled students are exposed to a vast range of people of 

various backgrounds and ages because socialization in homeschooling is not confined to 

peers in classmates. Medlin (1998) agrees with Nelsen and reports that homeschooled 

students interact with people of various cultures, backgrounds, and religions. De Carvalho 

and Skipper (2019) corroborate with Medlin and Nelsen as they report that homeschooled 

students have a diverse social network. De Carvalho and Skipper observe that students 

interact with a diverse range of people because of the nature of homeschooling. That is, 

homeschooling does not limit social interactions to people in a particular community, such as 

a school. In addition, Chatham-Carpenter (1994) finds that homeschooled students interact 

with people of different ages. By contrast, Chatham-Carpenter reports that students in public 

schools often interact exclusively with other students of their age. Overall, homeschooled 
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students have a diverse social network denoting that the absence of peer contact in 

homeschooling does not entail that students lack socialization. 

By considering the findings suggesting that homeschooled students are not isolated 

from society, the claims put forward by Evans (2003) and Tilak (2012) may be debatable. 

Evans’ and Tilak’s claims raise concern because their arguments are based on personal 

opinions rather than empirical evidence. Furthermore, the findings discussed earlier 

suggesting that homeschooled students are not socially isolated challenge Evans’ and Tilak’s 

positions. As such, the authors may have formulated these claims as a result of insufficient 

knowledge about the experiences of homeschooled students. Consequently, this lack of 

awareness might have been one of the reasons behind the misconceptions formed about 

homeschooled students. Therefore, it is important to alert people that students are not 

disadvantaged because they are homeschooled. 

Homeschooled Students Are Not Independent 

 Some critics may argue that homeschooled students are not independent. For 

example, Evans (2003) speculates that homeschooled students are “… the captive of the 

orthodoxies of [their] parents” (para 4). That is, students do not have the authority to make 

decisions for themselves. As a consequence, homeschooling may hinder the development of 

children’s independence. Furthermore, Reich (2008) argues that homeschooling parents may 

not account for reinforcing a child’s minimalist autonomy, which is a fundamental 

characteristic each student must acquire. According to Reich (2002), minimalist autonomy is 

defined as one’s ability to critically assess daily life situations and opinions and to wisely 

take advantage of the opportunities and choices encountered to succeed in life. All in all, the 

claims put forward by Evans and Reich suggest that homeschooling impedes the 

development of students’ independence.  

The results of the studies conducted by Neuman (2019) and de Carvalho and Skipper 

(2019) may possibly undermine the claims suggesting that homeschooled students are not 

independent. The results from the studies conducted by Neuman and by de Carvalho and 
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Skipper demonstrate that homeschooling accounts for the development of students’ 

independence. In addition, findings show that homeschooled students have the freedom of 

choice and participate in the decision-making process of devising their program.  

Neuman (2019) interviewed 19 homeschooled adolescents in order to learn about 

students’ perspectives about homeschooling. Most of these interviewees report that they were 

given a choice to study subjects they liked. It has been noted that homeschooled students 

valued this freedom of choice. Furthermore, the researcher quotes one of the interviewees, “I 

think it [homeschooling] gave me true independence and maturity at a relatively young age, 

both in terms of self-awareness and in terms of how I conducted myself in the big world …” 

(p. 572). This interviewee also reported that independence and self-concept are acquired 

because homeschooled students are exposed to a wide variety of experiences at an early age. 

As such, the independence of homeschooled students appears to be encouraged in 

homeschooling. 

Meanwhile, de Carvalho and Skipper (2019) interviewed three homeschooled girls 

and their parents to learn about socialization from their point of view. One of the significant 

findings of the study conducted by de Carvalho and Skipper is that parents involve their 

children in planning their day. For instance, when asked by her mother what she wants to do 

during the day, an interviewee named Sophie suggested playing on the trampoline. Although 

Sophie thought that her mother would disapprove of her suggestion, her mother arranged a 

group of friends to satisfy her daughter’s desire. Overall, the homeschooled girls find that the 

freedom of choice they have is an advantage of homeschooling.  

The studies conducted by Neuman (2019) and by de Carvalho and Skipper (2019) 

suggest that children’s independence seems to be nurtured in homeschooling. The studies 

find that the independence of homeschooled students may result from various experiences 

they undergo that help them learn more about life and themselves. Furthermore, the studies 

highlight that homeschooled students have a significant degree of freedom of choice. They 

find that parents offer their children the opportunity to choose and involve them in planning 
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their program. These results illustrate that parents do not impose authority over their children, 

but rather they encourage their independence.  

Homeschooled Students Experience Psychological Problems  

Some people may claim that homeschooled students are susceptible to psychological 

problems (e.g., Lebeda, 2007). More specifically, some critics argue that homeschooling 

hinders the development of emotional stability and psychological health of students (Duke, 

2016). These psychological issues could be caused by the fact that the practice of 

homeschooling isolates children from the outside world and limits their interaction with other 

people. In fact, a student, who had a negative homeschooling experience, pointed out that 

parental control and isolation from society resulted in depression and suicidal tendencies 

(Berlatsky, 2010). As such, opponents of homeschooling claim that homeschooled students 

are likely to experience psychological and behavioral problems because of the nature of 

homeschooling. 

Although some may argue that homeschooling may increase the risk for 

psychological problems, research does not confirm this claim. For instance, the results of a 

study conducted by Guterman and Neuman (2017) indicate that homeschooled students 

exhibit lower depression levels than traditionally schooled students. Furthermore, Guterman 

and Neuman compare the rate of externalizing and internalizing problems between 

homeschooled and traditionally schooled students. The authors explain that while 

externalizing problems could be considered as violent attitudes, juvenile crimes, and 

disobedience of rules, examples of internalizing problems could be anxiety and reticence. 

Guterman and Neuman find no significant difference in the rate of internalizing problems 

between both groups. By contrast, they observe that externalizing problems are more 

common among traditionally schooled students than homeschooled students. Such results 

suggest that homeschooled students generally exhibit similar or fewer psychological 

problems than traditionally schooled students. 
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 In agreement with Guterman and Neuman (2017), Medlin (2013) finds that the 

psychological development of homeschooled students is similar or superior to that of 

traditionally schooled students. By conducting a meta-analysis, Medlin reports that 

homeschooled students tend to have fewer behavioral problems and experience less social 

distress than homeschooled students. Additionally, the author finds no significant differences 

in the feeling of loneliness of both groups of students. Furthermore, the author observes that 

homeschooled students positively reflect on their homeschooling experience. Van Pelt (2004) 

corroborates with Medlin and reports that homeschooled students in Canada are more 

satisfied with their lives than public school students. These findings indicate the 

homeschooled students experience the same or even fewer psychological issues than 

traditionally schooled students. 

There could be several reasons behind the findings that favor homeschooled students 

in terms of their psychological development. For instance, although Reavis and Zakriski 

(2005) have found that homeschooled and traditionally schooled students are exposed to 

similar levels of negative peer interaction, homeschooled students are less influenced by this 

peer pressure. The relatively high intensity of peer pressure experienced by traditionally 

schooled students could lead to anxiety and depression. The authors justify these findings by 

suggesting that most homeschooled students do not find themselves comparing their social 

status because they are not regularly exposed to social comparisons as traditionally schooled 

students. In addition, Janosz et al. (2008) find that exposure to violent experiences, such as 

bullying, is associated with externalizing and internalizing problems. In fact, it has been 

found that a global estimate of around 1 in 3 students between the age of 13 and 15 are 

exposed to bullying (“Peer Violence-UNICEF,” 2018). As such, bullying is common in 

schools and may possibly be the reason behind the detection of higher levels of externalizing 

problems in traditionally schooled students compared to homeschooled students. Overall, the 

exposure to negative peer pressure and violent experiences in traditional schools may 

potentially justify the positive results in favor of homeschooled students. 
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Homeschooled Students Are Subjected to Child Abuse  

 Critics may argue that homeschooling could increase the chances of students 

experiencing child abuse. More specifically, Bartholet (2020) claims that homeschooled 

students are subjected to abuse because parents can easily inflict harm on their children and 

avoid Child Protective Services (CPS) intervention. Bartholet supports her position by 

reporting that most child abuse cases are identified by school employees, suggesting that 

maltreatment of homeschooled children is not likely to be reported to CPS. In addition, Knox 

et al. (2014) reveal that 13 out of 28 child abuse cases under study were removed from school 

by using parents’ right to homeschool. That is, the authors agree with Bartholet and suggest 

that homeschooling is used as a method to cover up the mistreatment of a child. Concerning 

the number of homeschooled students that experience maltreatment, Homeschool Alumni 

Reaching Out (HARO) (2014) reports that 42% of the 3700 surveyed students were abused. 

Therefore, critics may view homeschooling as a potential danger for students. 

 The notion that homeschooling promotes child abuse may be true to a certain degree. 

However, the high proportion of homeschooled students experiencing abuse, 42% of 3700 

students, reported by HARO (2014) is doubtful. The high percentage of child maltreatment 

detected in the sample of homeschooled students could be the result of several reasons. For 

instance, the survey was conducted on a platform called SurveyMonkey, which is easily 

accessible to the public. As such, the researchers may have inadequate control over the 

demographics of the surveyors, decreasing the accuracy of the results. Additionally, 

researchers of HARO report that one of the significant limitations of this survey is that it is 

initially publicized through the homeschool abuse community. The researchers affirm that 

this limitation may be the main reason behind the high percentage of child abuse cases 

associated with homeschooling. Furthermore, although the participants were required to 

report that they were homeschooled, there are no restrictions that could prevent non-

homeschooled students from taking the survey. This lack of restraint may weaken the results 

of the study. In addition, Bartholet (2020) affirms that the proportion of homeschooled 



HOMESCHOOLING 13 

students abused may not be determined because of the lack of data to obtain a reliable 

estimate of the total number of homeschooled students. These reasons suggest that the high 

proportion of homeschooled students reported by HARO may have some degree of 

uncertainty. 

 Considering the argument that homeschooled students experience child maltreatment, 

it is possible that homeschooling may provide a cover for child abuse. That is, some parents 

may have the freedom to mistreat their children without worrying about the intervention of 

the Child Protective Services (CPS). However, Goodpasture et al. (2013) argue that the 

practice of homeschooling is not the primary factor behind the lack of detection of child 

abuse cases. Instead, the authors suggest that these mistreatments may occur as a result of 

shortcomings in the services provided by the CPS responsible for ensuring children’s well-

being. The authors point out that, in North Carolina, current meetings between the CPS and 

homeschooling families are not required to be in the families’ homes. As such, they propose 

improvements on the existing system, specifically in North Carolina, to ensure children’s 

health and safety by visiting homeschooling families in their homes. Furthermore, Hamilton 

(2020) suggests that homeschooled students should undergo regular health checkups to 

ensure their well-being. Such solutions could increase the supervision of homeschooled 

students and address the issue of child maltreatment in homeschooling.  

The Effect of Homeschooling on Students 

To support my position that homeschooling does not negatively influence students’ 

lives, I investigate the socialization, academic performance, and adjustment to adulthood of 

homeschooled students. First, the socialization of homeschooled students is evaluated on the 

basis of the students’ social skills and self-concept levels. Second, the academic performance 

of homeschooled students is discussed by learning about the methods of delivery education in 

homeschooling and research-based results of the academic achievements of those students. 

Finally, the adjustment to adulthood of homeschooled students is examined by assessing the 

students’ college performance and civic involvement in society. 
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Assessing the Socialization of Homeschooled Students   

The first aspect examined to evaluate the effect of homeschooling on students is 

socialization. Medlin (2000) acknowledges that the term socialization could have several 

meanings. Medlin explains that the socialization in the context of homeschooled students 

could reflect their social activity, social skills, or social exposure. Durkin (1995) defines 

socialization as the process of acquiring the behaviors and knowledge that enable a person to 

be an effective member of a community. As such, the socialization of homeschooled students 

could be assessed through several criteria, such as social skills and self-concept. 

 The first criterion in evaluating homeschooled students’ socialization is social skills. 

Medlin (2013) conducted a meta-analysis on studies measuring homeschooled students’ 

social skills using the Social Skills Rating System (SSRS). This system assesses students’ 

behaviors that allow them to effectively engage with other people. In addition, the SSRS 

analyses social skills from the parents’ and students’ perspectives. While parents evaluate 

students’ social skills in cooperation, assertion, responsibility, self-control, and behavioral 

problems, students rate their social skills in cooperation, assertion, empathy, and self-control. 

After examining the studies, Medlin finds that the social skills of homeschooled students 

exceed the standard level. The standard level of social skills, which is used as a benchmark in 

the SSRS, is based on a national average of 4000 traditionally schooled students. However, 

when the social skills of homeschooled students are directly compared to that of traditionally 

schooled students, Medlin reports inconsistent results. Overall, while Medlin concludes that 

homeschooled students’ social skills are above the average, the author could not arrive at a 

reasonable settlement regarding homeschooled students’ social skills when directly 

contrasted with those of traditionally schooled students.  

Murphy (2014) corroborates with the conclusions of Medlin (2013) by conducting a 

meta-analysis of research investigating homeschooled students’ social skills. Murphy 

explores social skills different than the ones examined by Medlin, and they include 

leadership, communication, social anxiety, and confidence. Based on the results analyzed, the 
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author finds positive results in favor of homeschooled students noting that their social skills 

are similar or higher than those of traditionally schooled students. Based on the level of social 

skills of homeschooled students, it could be deduced that homeschooling does not have a 

negative influence on students’ socialization.  

 The second criterion in assessing homeschooled students’ socialization is self-

concept. Simons et al. (2012) define self-concept as the impression a person holds on oneself. 

Witt (2000) affirms that a child’s interaction with others develops self-concept. As such, self-

concept could aid in measuring the socialization of homeschooled students. By conducting a 

meta-analysis, Medlin (2000) and Murphy (2014) find no significant differences between 

homeschooled and traditionally schooled students’ self-concept. In fact, in some cases, 

Medlin and Murphy point out that the self-concept levels of homeschooled students are 

higher than those of traditionally schooled students.  

Taking a closer look into one of the studies investigating students’ self-concept, 

Shyers (1992) compared self-concept levels among homeschooled and traditionally schooled 

students. Shyers uses the Piers-Harris Children’s Self Concept Scale and notes that this scale 

has been one of the most effective reflectors of children’s self-concept. The author finds that 

both groups of students scored above the mean self-concept level and reports no significant 

differences between those groups. Consequently, the researcher concludes that students’ self-

concept levels are not affected by the form of education received. Therefore, when 

socialization is evaluated in terms of self-concept, it could be deduced that homeschooling 

does not negatively affect homeschooled students’ socialization.  

Academic Performance of Homeschooled Students 

 Academic performance is one of the aspects considered in this paper to investigate 

whether homeschooling negatively affects students’ lives. Before examining the research 

studies that evaluate homeschooled students’ academic performance, some may be curious 

about the delivery of productive education in homeschooling. For example, Wichers (2001) 

implies that one of the reasons behind the effective academic outcomes of homeschooling 
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may be the implementation of the one-to-one tutoring method between the parent and child. 

Furthermore, Ripperger-Suhler (2016) suggests that parents have the accessibility to adapt 

comprehensive curriculums in educating their children. Lubienski et al. (2013) add that 

homeschooling enables parents to modify a proposed educational plan based on the child’s 

ability and requirements. These three methods, among others, could contribute to delivering 

quality education in homeschooling. 

To learn what approaches parents usually follow in their educational plan, Thomas 

(2017) administered a survey studying the methods parents chose to deliver quality education 

in homeschooling. Thomas reports that parents rarely follow one curriculum as an 

educational program, but rather parents tend to devise their academic plan by using various 

curriculums as a guide. As seen, the results demonstrate that parents use both approaches 

proposed by Ripper-Suhler (2016) and Lubienski et al. (2013). In addition, Thomas points 

out that around 64% of the surveyed parents recognize technology as a valuable resource in 

their academic program. Indeed, parents report that technology was used to access various 

educational games, activities, and platforms. Overall, parents tend to entertain several 

methods to devise a productive academic plan for their children. 

With regard to research-based results on homeschooled students’ academic 

performance, Ray (2017) conducted a meta-analysis to learn about homeschooled students’ 

academic performance. Ray examines 14 peer-reviewed studies that compare homeschooled 

and traditionally schooled students’ scholastic levels in several areas, such as literacy, 

mathematics, science, social studies, and listening. Out of these 14 studies, the author reports 

that 11 articles illustrate that homeschooled students’ academic performance levels exceed 

traditionally schooled students. In addition, the author finds that one study indicates similar 

academic performance between homeschooled and traditionally schooled students. Regarding 

the remaining two studies, Ray observes that they report inconsistent results. Some of these 

inconsistent results are in favor of homeschooled students, while others are against 

homeschooled students. The author notes that these two studies examined students at or 
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below 10 years of age. Consequently, Ray reports that the researchers recognize that results 

may alter with time since the participants of the studies were young. Therefore, it could be 

deduced that homeschooled students’ academic performance is similar or better than that of 

traditionally schooled students.  

Taking a closer investigation of the academic performance of homeschooled, Ray 

(2010) conducted a study on homeschooled students in the United States. Ray used the Iowa 

Test of Basic Skills Test (ITBS) and the California Achievement Test (CAT) to assess the 

scholastic levels of homeschooled students. In particular, ITBS evaluates the fundamental 

skills vital to the academic development of a student, such as reading, mathematics, science, 

and social studies. The results of the study show that homeschooled students scored at least 

80th percentile on the tests, which is considered above the score attained by public school 

students. As such, it seems that homeschooling does not impede the academic development 

of homeschooled students. 

Homeschooled Students’ Adjustment to Adulthood 

 The final aspect examined in this paper to support my position on homeschooling is 

the adjustment to adulthood of homeschooled students. Adulthood is a broad term that 

incorporates numerous experiences and various challenges a person encounters. In this paper, 

the adulthood of homeschooled students is assessed by their college performance and civic 

involvement.  

 The college performance of homeschooled students is one of the criteria used in 

discussing the students’ adjustment to adulthood. Murphy (2014) and Ray (2017) conducted 

meta-analyses that assess the college performance of homeschooled students. The assessment 

measures in these meta-analyses include grade point average (GPA), scores in entry exams, 

anxiety levels, and involvement in extracurricular activities. Murphy concludes that the 

college performance levels of homeschooled students are similar and, in some cases, better 

than those of traditionally schooled students. Meanwhile, Ray found that the results of 11 out 

of 16 scholarly research studies report that homeschooled students are performing better in 
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college than traditionally schooled students. In addition, Drenovsky and Cohen (2012) report 

that homeschooled students tend to positively reflect on their college experience. Drenovsky 

and Cohen also find no significant differences in the confidence levels in college between 

homeschooled and traditionally schooled students. Furthermore, Duggan (2009) reports that a 

larger number of homeschooled students compared to traditionally schooled students tend to 

rate themselves above the national average and expect to achieve top ranks in academic 

ability, mathematics, and reading comprehension. These research findings show that the 

college performance of homeschooled students is at least similar, or even better in some 

cases, than that of traditionally homeschooled students. Therefore, it could be concluded that 

homeschooling does not have a negative effect on the college performance of students. 

 The second criterion used in examining the adulthood of homeschooled students is 

civic involvement. Based on a meta-analysis, Murphy (2014) concludes that home-educated 

adults participate in community-related responsibilities more than the remaining population. 

Indeed, Ray (2004) finds that 71% of home-educated adults are involved in community 

services, while only 37% of the general public participate in these activities. These services 

include voting, signing petitions, and participating in protests. Ray also reports that home-

educated adults are up to date with recent events and accept diverse opinions of others, 

suggesting that they appear to have an open mind. Furthermore, Medlin (2013) concludes that 

homeschooled students successfully adapt to adulthood and cope with various experiences. 

Overall, these findings illustrate that homeschooled students are highly involved in 

community activities and perform well in real life. 

Conclusion 

Many controversies exist as to whether homeschooling has a negative influence on 

the lives of students. These controversies may be merely based on misconceptions and lack of 

insight about homeschooled students’ life experiences. As such, it is important to know what 

research demonstrates about homeschooled students in order to assess these misconceptions. 

In this paper, I argued that homeschooling does not negatively affect the students’ lives. 
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In support of my claim, I explored three aspects of the lives of homeschooled 

students, which are socialization, academic performance, and adjustment to adulthood. 

Research suggests that the socialization of homeschooled students is not substandard as they 

acquire relevant social skills. Furthermore, findings demonstrate that homeschooled students 

have similar self-concept levels to those of traditionally schooled students. In terms of 

students’ academic performance, studies show that homeschooling could result in productive 

scholastic outcomes. As a consequence, the academic performance of homeschooled students 

tends to be similar, and in some cases superior to that of traditionally schooled students. With 

regard to homeschooled students’ adult lives, they appear to have successful college 

experiences. Additionally, studies show that homeschooled students effectively engage in 

community responsibilities. 

Opponents may argue that homeschooling has adverse effects on students’ lives as it 

may lead to social isolation, lack of independence, psychological problems, and child 

maltreatment. However, research shows that homeschooled students participate in many 

extracurricular activities and interact with a diverse range of people indicating that they are 

not socially isolated. Considering the argument on students’ independence, parents work on 

nurturing their homeschooled children’s independence by giving them the freedom to choose 

and involve them in the decision-making process of daily-life situations. Although 

homeschooled students may experience psychological problems, research suggests that 

homeschooled students seem to exhibit similar or even fewer psychological issues compared 

to traditionally schooled students. Despite the increased risk of child maltreatment associated 

with homeschooling, research scholars have proposed various solutions that may diminish 

these risks. 

In spite of the existence of several noteworthy positions against homeschooling, it 

appears that homeschooling does not have a negative influence on the lives of students. To 

further ensure the well-being of students, homeschooling could be regulated to a certain 

degree where the physical and psychological health of students, along with their academic 
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performance, could be monitored regularly. By dispelling the stereotypes that underestimate 

the potential of homeschooled students, those students could be recognized as effective 

members of a community like any other individual. As a result, experiences could be shared 

between individuals in a society, and unity could be strengthened in the community.  

References 

Bartholet, E. (2020). Homeschooling: Parent rights absolutism vs. child rights to education 

and protection. Arizona Law Review, 61(1).  

Berlatsky, N. (2010) Preface to “How does homeschooling affect children?.” Gale, a 

Cengage company.  

Chatham-Carpenter, A. (1994). Home vs. public schoolers: Differing social opportunities. 

Home School Researcher, 10(1), 15-24.  

de Beer, L., Vos, D., & Myburgh, J. (2020). Homeschooling in the BRICS members states: A 

comparative study. BCES Conference Books, 18, 49-55.  

de Carvalho, E. & Skipper, Y. (2019). “We’re not just sat at home in our pyjamas!”: A 

thematic analysis of the social lives of home educated adolescents in the UK. 

European Journal of Psychology of Education, 34(3), 501–516.  

Drenovsky, C., & Cohen, I. (2012). The impact of homeschooling on the adjustment of college 

students. International Social Science Review, 87(1/2), 19-34. 

http://www.jstor.org/stable/41887517 

Duggan, M. (2009). Is all college preparation equal? Pre-community college experiences of 

home-schooled, private-schooled, and public-schooled students. Community College 

Journal of Research and Practice, 34(1/2), 25-38. 

https://doi.org/10.1080/10668920903388131 

Duke, S. (2016). Government plant to stop school shootings: Monitor homeschoolers. Gale, a 

Cengage company. 

http://www.jstor.org/stable/41887517
https://doi.org/10.1080/10668920903388131


HOMESCHOOLING 21 

Durkin, K. (1995). Socialization. In A. S. R. Manstead & M. Hewstone (Eds.), The Blackwell 

encylopedia of social psychology. Blackwell Publishers Ltd. 

https://en.calameo.com/read/000193574f5cf9c7d7b7c 

Evans, D. L. (2003). Home is no place for school. Use Today. https://search-proquest-

com.aus.idm.oclc.org/pq1academic/docview/408951678/70FC733E629D4FFAPQ/1?

accountid=16946  

Gaither, M. (2008). Why homeschooling happened. Educational Horizons, 86(4), 226-237. 

https://www.jstor.org/stable/42923733  

Gloeckner, G. W., & Jones, P. (2013). Reflections on a decade of changes in homeschooling 

and the homeschooled into higher education. Peabody Journal of Education, 88(3), 

309-323.  

Goodpasture, M., Denise Everett, V., Gagliano, M., Narayan, A. P., & Sara Sinal, N. (2013) 

Invisible children. North Carolina Medical Journal, 74(1), 90-94. 

https://doi.org/10.18043/ncm.74.1.90 

Guterman, O., & Neuman, A. (2017). Schools and emotional and behavioral problems: A 

comparison of school-going and homeschooled children. The Journal of Educational 

Research, 110(4), 425-432. https://doi-

org.aus.idm.oclc.org/10.1080/00220671.2015.1116055 

Half of world’s teens experience peer violence in and around school: in the Pacific islands the 

situation is even worse – UNICEF. (2018). 

https://www.unicef.org/pacificislands/press-releases/half-worlds-teens-experience-

peer-violence-and-around-school-pacific-islands 

Hamilton, V. (2020). Home, schooling, and state: Education in, and for, a diverse democracy. 

North Carolina Law Review, 98(6), 1347-1394. 

https://scholarship.law.unc.edu/cgi/viewcontent.cgi?article=6808&context=nclr 

Heuer, W. & Donovan, W. (2017). Homeschooling: The ultimate school choice. Pioneer 

Institute for Public Policy Research. https://files.eric.ed.gov/fulltext/ED588847.pdf 

https://en.calameo.com/read/000193574f5cf9c7d7b7c
https://search-proquest-com.aus.idm.oclc.org/pq1academic/docview/408951678/70FC733E629D4FFAPQ/1?accountid=16946
https://search-proquest-com.aus.idm.oclc.org/pq1academic/docview/408951678/70FC733E629D4FFAPQ/1?accountid=16946
https://search-proquest-com.aus.idm.oclc.org/pq1academic/docview/408951678/70FC733E629D4FFAPQ/1?accountid=16946
https://www.jstor.org/stable/42923733
https://doi.org/10.18043/ncm.74.1.90
https://doi-org.aus.idm.oclc.org/10.1080/00220671.2015.1116055
https://doi-org.aus.idm.oclc.org/10.1080/00220671.2015.1116055
https://www.unicef.org/pacificislands/press-releases/half-worlds-teens-experience-peer-violence-and-around-school-pacific-islands
https://www.unicef.org/pacificislands/press-releases/half-worlds-teens-experience-peer-violence-and-around-school-pacific-islands
https://scholarship.law.unc.edu/cgi/viewcontent.cgi?article=6808&context=nclr
https://files.eric.ed.gov/fulltext/ED588847.pdf


HOMESCHOOLING 22 

Homeschool Alumni Reaching Out (HARO). (2014). A complex cicture: Results of a 2014 

survey of adult alumni of the modern Christian homeschool movement. 

https://hareachingout.files.wordpress.com/2014/12/survey1.pdf 

Isenberg, E. (2007). What have we learned about homeschooling?. Peabody Journal of 

Education, 82(2/3), 387-409. https://www.jstor.org/stable/25594749 

Janosz, M., Archambault, I., Pagani, L. S., Pascal, S., Morin, A. J. S., 

& Bowen, F. (2008). Are there detrimental effects to witnessing school violence in 

early adolescence? Journal of Adolescent Health, 43(6), 600-608. https://doi-

org.aus.idm.oclc.org/10.1016/j.jadohealth.2008.04.011 

Knox, B. L., Starling, S. P., Feldman, K. W., Kellogg, N. D., Frasier, L. D., & Tiapula, S. L. 

(2014). Child torture as a form of child abuse. Journal of Child & Adolescent 

Trauma, 7(1), 37-49. https://doi.org/10.1007/s40653-014-0009-9 

Lebeda, S. (2007). Homeschooling: Depriving children of social development? Journal of 

Contemporary Legal Issues, 16(1), 99.  

Lubienski, C., Puckett, T., & Brewer, T. J. (2013). Does homeschooling “work”? A critique 

of the empirical claims and agenda of advocacy organizations. Peabody Journal of 

Education, 88(3), 378-392.  

Medlin, R. (1998). For homeschooled children, the social contacts are diverse. 

Homeschooling Today, 7(5), 51-52. 

Medlin, R. (2000). Home schooling and the question of socialization. Peabody Journal of 

Education, 75(1/2), 107-123. 

https://www.tandfonline.com/doi/pdf/10.1080/0161956X.2000.9681937?needAccess=true 

Medlin, R. (2013). Homeschooling and the question of socialization revisited. Peabody 

Journal of Education, 88(3), 284-297. https://www.jstor.org./stable/42001763 

Moran, C. (2011). How to regulate homeschooling: Why history supports the theory of 

parental choice. University of Illinois Law Review, 11, 1061-1094.  

https://hareachingout.files.wordpress.com/2014/12/survey1.pdf
https://www.jstor.org/stable/25594749
https://doi-org.aus.idm.oclc.org/10.1016/j.jadohealth.2008.04.011
https://doi-org.aus.idm.oclc.org/10.1016/j.jadohealth.2008.04.011
https://doi.org/10.1007/s40653-014-0009-9
https://www.tandfonline.com/doi/pdf/10.1080/0161956X.2000.9681937?needAccess=true
https://www.jstor.org./stable/42001763


HOMESCHOOLING 23 

Murphy, J. (2014). The social and educational outcomes of homeschooling. Sociological 

Spectrum, 34(3), 244-272. https://doi-

org.aus.idm.oclc.org/10.1080/02732173.2014.895640 

Nelsen, M. (1998). Beyond the stereotypes: Home schooling as a legitimate educational 

alternative. High School Magazine, 6(2), 32-37.  

Neuman, A. (2019). Ask the young: What homeschooled adolescents think about 

homeschooling. Journal of Research in Childhood Education, 34(4), 566–582. 

https://doi.org/10.1080/02568543.2019.1710628 

Neuman, A. & Guterman, O. (2017). Homeschooling is not just about education: Focuses of 

meaning. Journal of School Choice. 11(1). 148-167. https://doi-

org.aus.idm.oclc.org/10.1080/15582159.2016.1262231 

Ray, B. (2004). Home educated and now adults: Their community and civic involvement, views 

about homeschooling, and other traits. National Home Education Research Institute. 

https://www.nheri.org/product/home-educated-and-now-adults/ 

Ray, B. (2010). Academic Achievement and Demographic Traits of Homeschool Students: A 

Nationwide Study. Academic Leadership Live: The Online Journal, 8(1), 1-26.  

Ray, B. (2013). Homeschooling associated with beneficial learner and societal outcomes but 

educators do not promote it. Peabody Journal of Education, 88(3), 324-341. 

https://www.jstor.org/stable/42001766 

Ray, B. (2017). A systematic review of the empirical research on selected aspects of 

homeschooling as a school choice. Journal of School Choice, 11(4), 604-621. 

https://doi.org/10.1080/15582159.2017.1395638 

Reavis, R., & Zakriski, A. (2005). Are home-schooled children socially at-risk or socially 

protected? The Brown University Child & Adolescent Behavior Letter, 21(9), 4-5.  

Reich, R. (2002). Bridging liberalism and multiculturalism in American education. Chicago: 

University of Chicago Press.  

https://doi-org.aus.idm.oclc.org/10.1080/02732173.2014.895640
https://doi-org.aus.idm.oclc.org/10.1080/02732173.2014.895640
https://doi.org/10.1080/02568543.2019.1710628
https://doi-org.aus.idm.oclc.org/10.1080/15582159.2016.1262231
https://doi-org.aus.idm.oclc.org/10.1080/15582159.2016.1262231
https://www.nheri.org/product/home-educated-and-now-adults/
https://www.jstor.org/stable/42001766
https://doi.org/10.1080/15582159.2017.1395638


HOMESCHOOLING 24 

Reich, R. (2008). On Regulating homeschooling: A reply to glanzer. Educational Theory, 

58(1), 17-23.  

Ripperger-Suhler, J. (2016). Homeschooling: An alternative to traditional school. The Brown 

University Child and Adolescent Behavior Letter, 32(4), 1-5.  

Romanowski, M. (2006). Revisiting the common myths about homeschooling. The Clearing 

House, 79(3), 125-129. http://www.jstor.org/stable/30182126 

Runder, L. (1999). Scholastic Achievement and Demographic Characteristics of Home School 

Students in 1998. Education Policy Analysis Archives, 7(8), 1-38. 

https://files.eric.ed.gov/fulltext/ED424309.pdf 

Shyers, L. (1992). A comparison of social adjustment between home and traditionally 

schooled students. Home School Researcher, 8(3). https://www.nheri.org/home-

school-researcher-a-comparison-of-social-adjustment/ 

Simons, J. Capio, C., Adriaenssens, P., Delbroek, H., & Vandenbussche, I. (2012). Self-

concept and physical self-concept in psychiatric children and adolescents. Research in 

Developmental Disabilities, 33(3), 874-881. https://www-sciencedirect-

com.aus.idm.oclc.org/science/article/pii/S0891422211004434 

Thomas, J. (2017). Parent perspectives: Curriculum and homeschooling approaches. Home 

School Researcher, 33(4). https://www.nheri.org/home-school-researcher-parent-

perspectives-curriculum-and-homeschooling-approaches/ 

Tilak, J. (2012). Right to homeschooling vs right to education. Economic and Political 

Weekly, 47(41), 19-20. http://www.jstor.org/stable/41720235  

Van Pelt, D. (2004). The choices families make: Home schooling in Canada comes of age. Fraser 

Forum, 15-17.  

Wichers, M. (2001). Homeschooling: adventitious or detrimental for proficiency in higher 

education. Education, 122(1).  

http://www.jstor.org/stable/30182126
https://files.eric.ed.gov/fulltext/ED424309.pdf
https://www.nheri.org/home-school-researcher-a-comparison-of-social-adjustment/
https://www.nheri.org/home-school-researcher-a-comparison-of-social-adjustment/
https://www-sciencedirect-com.aus.idm.oclc.org/science/article/pii/S0891422211004434
https://www-sciencedirect-com.aus.idm.oclc.org/science/article/pii/S0891422211004434
https://www.nheri.org/home-school-researcher-parent-perspectives-curriculum-and-homeschooling-approaches/
https://www.nheri.org/home-school-researcher-parent-perspectives-curriculum-and-homeschooling-approaches/
http://www.jstor.org/stable/41720235


HOMESCHOOLING 25 

Witt, S. (2000). The influence of peers on children’s socialization to gender roles. Early 

Child Development and Care, 162(1), 1-7. 

https://doi.org/10.1080/0300443001620101 

https://doi.org/10.1080/0300443001620101

